




NELSON CHRISTIAN ACADEMY 

Statement of Responsibility 

For the year ended 31 December 2023 

The Board accepts responsibility for the preparation of the annual financial statements and the judgements 
used in these financial statements. 

The management (including the principal and others as directed by the Board) accepts responsibility for 
establishing and maintaining a system of internal controls designed to provide reasonable assurance as to the 
integrity and reliability of the school's financial reporting. 

It is the opinion of the Board and management that the annual financial statements for the financial year ended 
31 December 2023 fairly reflects the financial position and operations of the school. 

The School's 2023 financial statements are authorised for issue by the Board. 

Full Name of Presiding Member Full Name of Principal 

Date: I 
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INDEPENDENT AUDITOR’S REPORT  

 

To the readers of Nelson Christian Academy’s financial statements for the year ended 31 December 2023 

 

The Auditor-General is the auditor of Nelson Christian Academy (the School). The Auditor-General has 

appointed me, Philip Sinclair, using the staff and resources of Crowe New Zealand Audit Partnership, to carry 

out the audit of the financial statements of the School on his behalf. 

 

Qualified Opinion 

 

We have audited the financial statements of the School on pages 2 to 19, that comprise the statement of financial 

position as at 31 December 2023, the statement of comprehensive revenue and expense, statement of changes 

in net assets/equity and statement of cash flows for the year ended on that date, and the notes to the financial 

statements that include accounting policies and other explanatory information. 

 

In our opinion, except for the matter described in the Basis for our qualified opinion section of our report, the 
financial statements of the School:  
 

a) present fairly, in all material respects:  

▪ its financial position as at 31 December 2023; and 

▪ its financial performance and cash flows for the year then ended; and 

 

b) comply with generally accepted accounting practice in New Zealand in accordance with Public Sector – 

Public Benefit Entity Standards Reduced Disclosure Regime. 

 

Our audit was completed on 20 February 2025. This is the date at which our opinion is expressed. 

 

The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board and our 

responsibilities relating to the financial statements, we comment on other information, and we explain our 

independence. 

 

Basis for qualified opinion 

 

The School has an obligation to keep the land and buildings in good order and repair. The Statement of Financial 

Position on page 4 includes a provision for cyclical maintenance provision of $19,377. The School could not 

provide sufficient appropriate evidence to support the provision because the School does not currently have a 

plan for cyclical maintenance to support the maintenance the School needs to carry out on those buildings. 

There are no other practical audit procedures we could perform to determine the reasonableness of the 

provision. As a result, we were unable to determine whether any adjustment to the provision was necessary. 

 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 

Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 

New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further 

described in the Responsibilities of the auditor section of our report. 

 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

 



 

 

 

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 

opinion. 

 

Responsibilities of the Board for the financial statements  

 

The Board is responsible on behalf of the School for preparing financial statements that are fairly presented and 

that comply with generally accepted accounting practice in New Zealand.  

 

The Board is responsible for such internal control as it determines is necessary to enable it to prepare financial 

statements that are free from material misstatement, whether due to fraud or error.  

 

In preparing the financial statements, the Board is responsible on behalf of the School for assessing the School’s 

ability to continue as a going concern. The Board is also responsible for disclosing, as applicable, matters related 

to going concern and using the going concern basis of accounting, unless there is an intention to close or merge 

the School, or there is no realistic alternative but to do so. 

 

The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 

 

Responsibilities of the auditor for the audit of the financial statements  

 

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free 

from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our 

opinion.  

 

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in accordance 

with the Auditor-General’s Auditing Standards will always detect a material misstatement when it exists. 

Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or error. 

Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to 

influence the decisions of readers taken on the basis of these financial statements. 

 

For the budget information reported in the financial statements, our procedures were limited to checking that the 

information agreed to the School’s approved budget. 

 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

 

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 

judgement and maintain professional scepticism throughout the audit. Also: 

 

▪ We identify and assess the risks of material misstatement of the financial statements, whether due to fraud 

or error, design and perform audit procedures responsive to those risks, and obtain audit evidence that is 

sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material 

misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve collusion, 

forgery, intentional omissions, misrepresentations, or the override of internal control. 

 

▪ We obtain an understanding of internal control relevant to the audit in order to design audit procedures that 

are appropriate in the circumstances, but not for the purpose of expressing an opinion on the effectiveness 

of the School’s internal control. 

 

▪ We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 

estimates and related disclosures made by the Board. 

 

▪ We conclude on the appropriateness of the use of the going concern basis of accounting by the Board and, 

based on the audit evidence obtained, whether a material uncertainty exists related to events or conditions 



 

 

 

The title ‘Partner’ conveys that the person is a senior member within their respective division and is among the group of persons who hold an equity 
interest (shareholder) in its parent entity, Findex Group Limited. The only professional service offering which is conducted by a partnership is external 
audit, conducted via the Crowe Australasia external audit division and Unison SMSF Audit. All other professional services offered by Findex Group 
Limited are conducted by a privately owned organisation and/or its subsidiaries.  
 

that may cast significant doubt on the School’s ability to continue as a going concern. If we conclude that a 

material uncertainty exists, we are required to draw attention in our auditor’s report to the related disclosures 

in the financial statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions 

are based on the audit evidence obtained up to the date of our auditor’s report. However, future events or 

conditions may cause the School to cease to continue as a going concern. 

 

▪ We evaluate the overall presentation, structure and content of the financial statements, including the 

disclosures, and whether the financial statements represent the underlying transactions and events in a 

manner that achieves fair presentation. 

 

▪ We assess the risk of material misstatement arising from the school payroll system, which may still contain 

errors. As a result, we carried out procedures to minimise the risk of material errors arising from the system 

that, in our judgement, would likely influence readers’ overall understanding of the financial statements. 

 

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit and 

significant audit findings, including any significant deficiencies in internal control that we identify during our audit.  

 

Our responsibilities arise from the Public Audit Act 2001. 

 

Other information 

 

The Board is responsible for the other information. The other information comprises the information included 

within the; Report of Te Tiriti o Waitangi, Evaluation of the School’s Progress and Achievement, Statement 

of Variance, Statement of Compliance with Good Employer Policy and Statement of Kiwisport Funding, but 

does not include the financial statements, and our auditor’s report thereon. 

 

Our opinion on the financial statements does not cover the other information and we do not express any form of 

audit opinion or assurance conclusion thereon. 

 

In connection with our audit of the financial statements, our responsibility is to read the other information. In 

doing so, we consider whether the other information is materially inconsistent with the financial statements or 

our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work, we 

conclude that there is a material misstatement of this other information, we are required to report that fact. We 

have nothing to report in this regard. 

 

Independence 

 

We are independent of the School in accordance with the independence requirements of the Auditor-General’s 

Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1 

International Code of Ethics for Assurance Practitioners (including International Independence Standards) (New 

Zealand) (PES 1) issued by the New Zealand Auditing and Assurance Standards Board. 

 

Other than the audit, we have no relationship with or interests in the School. 

 

 
Philip Sinclair  

Crowe New Zealand Audit Partnership 

On behalf of the Auditor-General 

Nelson, New Zealand  





School Name:
Nelson Christian Academy for 2023

(submitted March 2024)
School Number: 1148 WRITING TARGETS

Strategic Goal: To effectively capture and use evidence to make well informed decisions that accelerate progress for all learners through our
integrated localised curriculum.

Annual Goal: To facilitate differentiated programmes that meet the needs of all students through targeted and deliberate teaching practice based
on student assessment, accelerating the progress of all students not yet at their expected curriculum level in Writing.

2024 Target

Writing

Accelerate progress of students not yet achieving at their expected curriculum level in Writing
Target Cohort as identified based on EOY data 2023

School Wide Target 80% Writing
Year 3 (2024) 80% of students will achieve at or above in Writing
Year 6 (2024) 80% of students will achieve at or above in Writing
Year 8 (2024) 80% of students will achieve at or above in Writing

75% of Māori & 75% Pasifika students will achieve at or above in Writing

Baseline Data
2023

Writing
Baseline data EOY 2023 Target Groups

Whole School : 69% Writing At or Above
Year 3 75% Boys and Girls achieved at or above the expected curriculum level

Year 5 47% Boys and Girls achieved at or above the expected curriculum level
Year 8 37% Boys and Girls achieved at or above the expected curriculum level

46% Māori & 63% Pasifika students were working at or above the expected curriculum level.
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Actions 2023
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

- ESOL Support, 2x T/A’s
Bilingual, appointed 1x
ESOL Coordinator .40
FTTE, 1x ESOL .40 FTTE
Teacher

- Learning Village for
Seniors/Intermediate ELL’s

- Inclass ESOL support
- Literacy PLG /NCA

developed Common
Pathways for individual Yr
levels based on Kahui Ako
Pathways.

- PLG developing shared
expectations/guidelines for
writing at NCA.

- All Junior teachers trained
in BSLA

- 3 Support staff training in
BSLA

- Goals loaded on Hero and
used for tracking students
progress.

ESOL students/whānau more
engaged in programmes. Learning
Partnership strengthened, 3 Way
Conferences were more
meaningful and student needs
were communicated more
effectively with teachers around
goals and targets.

ESOL vocabulary continued to
develop, forward fed so that
students could include the
vocabulary in written work.

12 students Yrs 5-12 participated
in the Learning Village programme
which supported the build up of
new to NZ students self esteem
and confidence to attempt writing.
8 PI students (very limited English)
enroled Term 4. Their
assessments were included in
overall data.

Throughout 2023 NCA enrolled 60
new students from around NZ, te
kura and the World. All students
entered at different ability levels in
writing. 25 students were ELL’s
and had limited Literacy skills.
80% of our Yr 3 target students
(who have been at NCA for 3 yrs )
achieved at their expected level.
58% of our target Yr 7 group (who
have been at NCA for 3 yrs)
achieved at their expected level.
This was a decrease 14% for that
cohort level (we had major
staffing issues in this year level)

2023 was a year where we
experienced many staffing issues,
one class we were unable to find a
Yr ⅞ teacher until late Term 3, the
overseas appointed teacher was
not familiar with NZ curriculum.
NCA opened a new Yr 2//3 class
because of roll growth, and two

Prioritise moderation sessions
termly and report assessment data
to the BOT.

Finalise our Literacy curriculum so
that expectations for writing
sessions are clear.

Drive NCA common pathways for
Writing.

Drive a more focussed approach
to planning, ensure that teachers
are using data/OTJ’s/ELLP
effectively to drive teaching and
learning programmes.

The new impact coaches will
buddy up with teachers to drive
the RBL profile, focusing on co
constructing and power sharing to
ensure that our students know
what they are learning and why
and have control over their
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- PLD by ESOL Coordinator
to support the development
of ELLP understandings

- Limited moderation
sessions for writing

- Attendance closely
monitored for all students

- All staff participated in a
Professional Growth Cycle
with a goal based on their
RBL impact coaching
sessions

PLG finalised NCA pathways for
writing. Expectations for writing
sessions at NCA in draft, shared
with staff Term 4
EAsttle writing moderation
sessions did not occur across
teams or as a whole school

All Junior teachers have
completed BSLA training. Four
support staff trained and
facilitating support sessions. 82%
Year 2 students, 80% Yr 3
students are working at or above
their expected level for Writing.

Staff using Hero goals for writing
and student tracking.. Supporting
staff to know what they are
teaching and why.

Purchased 56 more Lexia
License - T/A facilitated opt in
Lexia workshops

Teachers provided more focussed
differentiated writing programmes,

teachers relocated within NZ.
New staff were appointed half way
through the school year. Sickness,
family overseas trips and 18% roll
growth throughout the year caused
considerable disruption across the
kura. a high number of our new
enrolments were non english
speakers.

Improved communication through
our interpreters has supported
families to feel confident to ask
questions on how they can support
their children at school.

Implemented an Oral language
programme for our ELL’s

Staff are driving RBL profile,
integrating it into their teaching
and learning programmes.
Teachers are acknowledging how
the RBL profile is positively
enhancing their teaching practice.

learning. Students will be able to
identify their next learning step.

PGC cycle will continue to be
driven throughout the coming year
to ensure that the RBL process is
embedded in our school. This will
greatly support Māori and Pasifika
students.

Teachers to closely monitor
attendance of all students, in
particular Māori and Pasifika
students and proactively address
any issues with whānau.

Train another T/A in BSLA Terms
1/2

Literacy PLG to drive Assessment
for Learning

Teachers, Team Leaders and SLT
to actively monitor ‘at risk’
students on our ‘class analysis’
wellbeing documents.

Ensure appropriate supports and
resourcing are put in place eg
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- Staff to drive IEP’s -
SENCO monitored

according to student needs as
identified in IEP’s

Māori and Pasifika students are
failing to meet the expected
Targets in Writing. This was
identified early in the year so
target students were placed in
support groups designed to
accelerate learning. Achievement
was closely monitored.

Principal closely monitored student
attendance. Introduced breakfast
cafe, dropped of food vouchers,
transported students to school,
employed a Maori counselor to
work beside whānau.

BSLA skill assessments indicate
that new skills are transferring into
both student reading and writing in
the Junior School. The Tier two
groups have boosted our Yr 1 & 2
writing results.

Many Māori and Pasifika families
experiencing financial challenges
and students have anxiety.
Supported by our māori counselor.

Eight new PI students transitioned
from their home country into NZ
during Term 4 . All had had very
limited school

MOE/RTLB, for vulnerable
students.

ESOL programmes driven by
ESOL Coordinator, 1x teacher and
2x teacher aides.

2x Tier 2 Literacy support groups
throughout the year.

SENCO to oversee IEP’s and
ensure that they drive teaching
and learning for our vulnerable
students.
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Planning for next year 2024: Writing

● All classrooms to participate in one hour of daily writing (5 days per week) All staff participate in a complete Personal Growth Cycle, goals
based on the outcome of their RBL Impact Coaching session, feed forward,back, co construction and power sharing. Students will know
what they are learning, why and will be able to co construct their writing goals with teachers

● Continue with Staff Professional Development around Hero, focus teaching to identified targets/goals link back to curriculum levels.
● Assessment package finalised, expectations clear.
● Easttle moderation per term, monitor student assessments and report to the Board.
● Staff planning to clearly be driven by student assessments - SLT to monitor
● Literacy PLG Drive common pathways for Writing/NCA Expectations, facilitate class Walkthroughs to ensure that expectations are

embedded.
● Staff to drive IEP’s - SENCO to monitor
● SLT to consult more with whānau, iwi appointed AP to work alongside these families.
● One teacher to complete their TESSOL studies - share knowledge with staff to support ESOL Learners.
● Continue to drive BSLA- 2x Tier 2 groups throughout 2023. NCA funding 1x Tier 2 teacher, RR to run 1x Tier 2 group
● NCA will fund 1x ESOL Coordinator.4 FTTE, and 1x ESOL Teacher .20, to provide further ESOL support to both staff and students, feed

forward topic vocabulary.
● Teachers meet in Hubs collaboratively to discuss student progress, fortnightly, update their class analysis documents.
● Lexia licenses available to all target students, ESOL funded, T/A monitored student access to the programme .
● Principal, AP and kaiako working with our most vulnerable whānau. AP/Kaiako/T/A leading Kapa Haka and Pacific group.
● Continue to promote play based learning to enhance Junior classes to support oral language/ vocabulary development.
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School Name: Nelson Christian Academy School
Number: 1148 Mathematics TARGETS

Strategic Goal: To effectively capture and use evidence to make well informed decisions that accelerate progress for all learners through our
integrated localised curriculum.

Annual Aim:
Mathematics

Develop a robust curriculum to support and enhance the teaching and learning of mathematics, assessment practices drive student
learning programmes to accelerate the progress of all students in Mathematics.

2024 Maths
Target:

Accelerate progress of students not yet achieving at their expected curriculum level in Mathematics
Target Cohort as identified based on EOY data 2023
School Wider target 75% Mathematics

75% of our Yr 4 students will achieve at or above their expected curriculum level.
75% of our Yr 7 students will achieve at or above their expected curriculum level.
75% of our Yr 8 students will achieve at or above their expected curriculum level.

70% of our Māori students will achieve @ or above
70% of our Pasifika students will achieve @ or above

2023 Baseline
Data:

2023 EY School Wider achieving 70%

TARGET GROUPS: 2023

62% of our Year 3 students are achieving.

43% of our Year 7 students are achieving.

42% of our Year 8 students are achieving.

44% of our Māori students are achieving.
58% of our Pasifika students are achieving.
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Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

School wide focus on improving
teacher practice:

- Rich math tasks in all
rooms.

- Math integration into life
experience, connect
mathematical concepts
with student’s personal
experiences.

- Maths Buddy programme
for Yr 5-8 students

- ESOL Coordinator and
teacher forward fed
mathematical vocab

School wide achievement had a
positive shift to 72 % of students
achieving at or above their
expected curriculum level.

2023 Target Groups 62% of Year
3’s achieved at their expected
level in Maths, 45% YR 7’S
achieving at, 44% yr 8’s. No target
group reached the Target of 75%

2023 Māori students 50%
achieved, an increase of 12%

2023 50% Pasifika students
achieved at or above

Kahui Ako developed Common
Pathways for Mathematics

Teacher instability: 1x Yr ⅞ class
had 3 teachers in one year, Yr 6/7
class had a change of teacher
halfway through the year. Due to
large class sizes, NCA opened a
Yr ⅔ classroom Term 3. Roll
growth, new students ELL’s

ESOL have limited Mathematical
Curriculum language/vocabulary

Assessment package was not
finalised as a result there was
inconsistency in expectations.

ESOL support team to work with
e development of mathematical
vocabulary.

SLT & Teachers to continue
monitor attendance of all students,
in particular Māori and Pasifika
students and proactively address
any issues with whānau, offering
appropriate supports

Reapply for Assessment for
Learning PLD and develop a bank
of strategies to support teachers
and learners.

Maths PLG to develop a Maths
curriculum and drive the NCA
common pathways across the
school.

● Resource Maths Buddy
programme for
Yrs 5-8
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● Finalise NCA
mathematics and
statistics assessment
expectations

● making sense of
curriculum refresh, related
research, key concepts
and mathematical
proficiencies

● investigating
mathematical tasks

Planning for next year 2024: Mathematics

- 1 hours Mathematics daily - all classes
- NCA Mathematics assessment package to be finalised, expectations and assessments to be clear. Package to be driven across the school

by Maths PLG
- Yrs 4-8 to attend Evaluation Associate Maths PLD
- Assessment to drive differentiated programmes.
- Continue to embed Drive RBL, support students to connect mathematics with everyday life so that it has deeper meaning.
- ESOL team to support ELLs to increase their mathematical vocabulary so they can understand mathematical concepts.
- Mathematics PLG to drive delivery of programmes and develop a robust mathematics curriculum to support teaching and learning of

mathematics.
- Schoolwide expectations/Common Pathways for Year levels to be followed and evidence of implementation is in teacher planning.
- Maths PLG to ensure that classrooms are well resourced for teaching mathematics
- Maths Buddy Licences Yrs 5-8, teacher Maths Buddy professional development to be provided in Term One.
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School Name: Nelson Christian Academy School Num 1148 READING TARGETs

2024 Strategic

Goal:

To effectively capture and use evidence to make well informed decisions that accelerate progress for all learners through our
integrated localised curriculum.

2024 Annual

Reading Goal:

To facilitate differentiated programmes that meet the needs of all students through targeted and deliberate teaching practice
based on student assessment, accelerating the progress of all students not yet at their expected curriculum level in Reading.

2024 Target: 2024 Target Groups - Reading

Whole School Target : 85 % Reading At or Above

Year 3 ( 2024) 80% Boys and Girls will achieve at or above the expected curriculum level

Year 6 (2024) 80% Boys and Girls will achieve at or above the expected curriculum level

80% Māori & 75% Pasifika students will be working at or above the expected curriculum level.

2023 Baseline
Data:

Reading

Baseline data EOY 2023 Target Groups

Whole School : 78 % Reading At or Above

72% Māori & 30% Pasifika students were working at or above the expected curriculum level.
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Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

● Implemented BSLA across all
Junior classes

● Trained all Junior teachers
in BSLA

● Trained 3 teacher aides in
BSLA .

● Facilitated extra Tier 2
groups

● RTLB funded 2 1-1 Tier 2
groups

● 15 students participated on
the ESOL to Learning
Village.

● Inclass support for ESOL
students.

● Forward feed Topic/Theme
vocabulary

● Drove RBL profile
● Reading and writing in te

reo

● 79% of students achieved @
or above.

● 58% Yr 2 students achieved
@ or above.

● Increased roll enrolments
across the Kura.

● New Yr 2/3 class opened due
to roll growth Term 3

● Yr ½ teacher went on ACC,
new teacher Term 1, new
teacher appointed.

● New Entrant and PB4L Cafes
supported whānau to
understand expectations.

● Great attendance and
engagement with families as
they feel valued and listened
to and are keen to engage
with and support the school.

● Roll growth, high percentage
ELL’s

● Continue to Host Parent
Cafe’s/New Entrant Cafe’s/
BSLA Cafe’s

● Train all T/A’s on BSLA so
there is consistency in the
facilitation of the programme.

● ESOL teachers to support
reading in ELL’s first language
in order to foster connections
between personal
experiences, English and the
students first language.

● Literacy Team to provide PD
on Assessment
administration.

Planning for next year 2023:
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● 1 hour Reading 5x per week.
● Schoolwide Reading expectations clear, teachers accountable.
● School wide reading assessments clear, professional development in administering probe, Running Records, STAR and eAsttle/PAT tests

○ professional development provided to enhance consistency in assessments facilitation.
● Students receive .45 minutes Te reo per week.
● Literacy PLG Team to monitor the administration of Reading programmes. Ensuring that BSLA is authentically administered.. Students are

reading at the appropriate levels, all teams are appropriately resourced for teaching reading. Ensuring that teacher planning targets
identified areas for development in assessments.

● ESOL Coordinator/Team provide PD on ELLP’s.
● PLG Team ensures Common Pathways are catered for in planning.
● Community Cafe’s facilitated , interpreters available during Cafe’s families to understand how they can support their children in the home.
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2024 NCA Strategies for giving effect to Te Tiriti o Waitangi Annual Plan

Te Kura Karaitiana o Whakatū 2024
Nga rautaki hei whakamana i te Mahere-Tau o Te Tiriti o Waitangi

At NCA we ensure the cultures, languages, wellbeing and identities of all students are valued and visible. We value honourable relationships
whereby Māori and all other New Zealanders (students and community) recognise, and understand, that Te Tiriti o Waitangi is a commitment
and promise to take the best possible care of each other and is active in our Special Character.
We aspire to do this by:
Strengthening our understanding of Te Tiriti o Waitangi and how we can honour the articles of Te Tiriti within our localised curriculum. This
will be influenced by Mātairangi - overarching kaupapa of Te Tiriti o Waitangi and its principles. The Localised Curriculum and Te Mātaiaho
will support and guide our NCA team to facilitate culturally responsive equitable educational outcomes for Māori and for all ākonga.
We will learn by;

● Enhancing connections with tangata whenua and our local community, be present at Kahui Ako Matariki celebrations, visits to marae,
host community consultation sessions/cafe’s.

● Developing culturally responsive practices by embedding the RBL profile, and our Localised Curriculum, which will reflect
Aotearoa’s cultural diversity and the unique status of Tangata Whenua.

● Closely monitoring the progress and achievement of all Māori learners - ensuring equitable outcomes for Māori learners- identified
priority target groupings on Hero, and through class analysis documents.

● Providing learning where the wellbeing, identity, language and culture of Māori and non-Māori learners are celebrated and affirmed,
by driving culturally responsive practice.

● Strengthening our staff knowledge of Te reo Māori and tikanga Māori through our lead kaiako and Matua, weekly PLD sessions.
● Promoting the regular use of Te reo and tikanga school wide.

2024 School Targets : Mathematics: 75% of Māori students will achieve @ or above their expected level
Reading & Writing 80% of Māori students will achieve @ or above their expected level.



Goal 1:: At NCA we will give
effect to Te tiriti o Waitangi

Who is
Responsible

Resources
Required

How we will Measure Success
Think about what you expect to see at the end of the year and detail the
measurements you’ll use to check on your progress. You’ll want to
reference the success measures from your strategic plan template.

Actions to be taken (How)

At NCA we give to Te Tiriti
o Waitangi by:

Kapahaka: Seamlessly
weaving indigenous language and
traditions with Christian principles
and beliefs through Karakia,
Waiata, and Haka.

Whaea Noeline Appropriate
indoor/outdoor
space
White Board
Whiteboard
Markers
School Guitar
Song / Haka
Sheets
Uniforms

Performance Quality and Supporting Progress
Feedback from local Kaumatua, Cultural Advisors and Whānau for
students to understand areas of strength and development.

Cultural Authenticity
Seek feedback from local Kaumatua, Cultural Advisors and Whānau to
ensure performances are culturally authentic, respectful and that accurate
pronunciation, appropriate use of vocabulary, and an understanding of
cultural nuances are adhered to.

Skills Development
Track the progress of individual members (and as a group) in mastering
traditional performing arts skills such as haka, poi, waiata, and if any,
traditional instruments. The group's ability to be innovative and creative
with actions and overall stage performance can be evaluated
co-constructively with tutors, local Kaumatua, Cultural Advisors and
Whānau.

In-Class tutoring: of Karakia,
Waiata and Haka-Pōwhiri on a
weekly basis

Whaea Noeline Access to all
classes

Attendance and Active Participation
Attendance taken at the beginning of the day.
Respectful listening, genuine interest and active engagement.

Learning Progress and Skill Development
Consistent Feedback from teacher and consistent improvement by
building on previous knowledge and demonstrating on-going development.



Teacher and Peer Reviews
Periodically assess the quality of Karakia, Waiata, and Haka-Pōwhiri
performances.
Encourage peer reviews to provide constructive feedback on each other's
performances.

Observational Confidence
By tutor and teachers

Reflection Journals
Documenting their personal growth and experiences.

Develop localised
curriculum: As part of the
Enviro-Schools approach in
regards to ecology, history, culture
and community, we are able to
honour tangata whenua and their
relationship to the land. We do this
by embracing and enhancing
Māra (Garden) Kai Experiences.

Matua Māpu
Harrison, NCA Staff

Garden area
Garden Tools
Garden Shed

Cultural Connection and Understanding

Devotional Learning Journals:
Encourage participants to maintain reflective learning journals not only
documenting their understanding of Mātauranga Māori but also reflecting
on the spiritual connections and insights gained through the garden
project.

For example: Promote reflections on the biblical perspectives related to
creation, stewardship, and cultivating a fruitful garden.

Feedback from Cultural Advisor and Staff: Seek feedback from
cultural advisors and staff to ensure that gardening practices align with
Māori cultural practices and Christian beliefs.

For example: Gardening practices that align with the Māramataka and
principles of stewardship and creation care.

Bicultural Competence with Christian Values

Track attendance and participation in workshops that not only focus on
Mātauranga Māori but also integrate biblical teachings on stewardship,
creation, and community care.



Assess participants' understanding of garden creation from both Māori
cultural practices and Christian principles through knowledge
assessments.

Environmental Sustainability

Biodiversity and Creation Care: Measure the biodiversity and health
of the garden ecosystem, incorporating traditional Māori plant species and
sustainable gardening practices with a biblical perspective.

Water and Soil Quality: Assess the impact of gardening practices on
water and soil quality, ensuring alignment with environmental sustainability
goals, while integrating indigenous and christian values of responsible land
management and care for God's creation.

Whānau Engagement

Emphasise the involvement of our school community in garden creation
and maintenance as a form of Christian community service.

Encourage a sense of shared responsibility and care for one another
(manaakitanga), aligning with Christian principles of community support
and unity (kotahitanga).

Indigenous and Christian Symbolism

Evaluate the integration of traditional Māori symbols, art, or artefacts and
Christian symbols, stories, or biblical narratives within the garden design.

Monitor the use of plants with cultural significance and the incorporation of
stories or legends related to these plants.

Emphasise the symbolic planting of crops mentioned in the Bible or those
with Christian significance.

Sustainable Practices



Waste Reduction: Measure the reduction of waste through composting
and recycling initiatives within the garden.

Stewardship Practices: Measure waste reduction and energy-efficient
practices with a focus on responsible stewardship of resources, with an
indigenous guardianship of the land aligning with Christian values of caring
for God's creation.

Health and Well-being

Nutritional Impact: Evaluate the nutritional benefits of the garden
produce for the community.

Social Well-Being: Monitor the social cohesion and well-being of
community members involved in gardening activities.

Cultural Events and Celebrations

Festivals and Gatherings: Assess the participation and impact of the
garden in cultural events, festivals, and gatherings.

Harvest Celebrations: Measure the success of harvest celebrations
and other events that highlight the cultural and spiritual significance of the
garden.

Future Sustainability

School and Community Ownership: Gauge the level of school and
community ownership and commitment to maintaining and expanding the
Māra/garden in the future.

By considering these measurements, NCA can comprehensively assess
the success of creating gardens from a Mātauranga Māori perspective,
ensuring alignment with Christian values and principles.



Marae visit/Overnight
noho: An overnight stay on a
Marae for a Christian school is a
unique and powerful opportunity,
seamlessly blending Māori cultural
immersion with spiritual growth,
community building, educational
insights, and the promotion of
Christian values such as respect,
tolerance, and global citizenship.
This experience shapes
well-rounded individuals with a
broader perspective on diversity
and unity, honouring both Māori
culture and Christian beliefs.

Whaea Noeline
Matua Paora

Local Marae
Transport:
Van/Bus

Cultural Connection and Understanding

Cultural Learning Journals: Encourage participants to maintain
learning journals, documenting their understanding and connection to
Mātauranga Māori principles during the Marae visit (local Marae history,
cultural narrative, customs and practices).

Include reflections on how the experience aligns with Christian teachings
on cultural appreciation and understanding.

​
Feedback from Cultural Advisors: Seek feedback from local
Kaumatua, local Cultural Advisors, Whānau and Christian Spiritual
Leaders to ensure that the Marae visit aligns with Māori cultural values
and Christian principles.

Evaluate how the visit contributes to cultural competence and
understanding (Attendance, Participation and Engagement).

Spiritual Growth and Connection

Christian Devotional Sessions: Measure participation and
engagement in Christian devotional sessions during the Marae visit.

Assess participants' spiritual growth, reflections, and connections made
between Māori cultural practices and Christian spirituality.

​
Prayer and Worship: Evaluate the integration of Christian prayer and
worship practices during the stay.

Assess how participants incorporate Christian spiritual practices into the
Marae experience.

Cross-Cultural Competence



Bicultural Workshops: Track attendance and participation in
workshops focused on Mātauranga Māori and the integration of Māori
cultural practices within a Christian educational framework.

Assess participants' knowledge and understanding of the bicultural
aspects presented during the workshops.

Cultural Practices and Participation
​

Participation in Marae Activities: Measure the active participation of
participants in Marae activities, including traditional rituals, ceremonies,
and cultural performances.

Assess the level of engagement in Māori cultural practices within the
Christian context.

Measure the sense of Christian fellowship and community/whanau support
that emerges from the experience of the marae visit.

Cultural Sensitivity and Respect

Observations of Cultural Sensitivity: Observe and measure the
level of cultural sensitivity demonstrated by our students towards Māori
customs and traditions.

Assess how our students integrate Christian values of respect and
empathy in their interactions.
Documentation and Future Integration

​
Documentation of Cultural Experiences: Encourage our students to
document their cultural experiences through creative means such as art,
writing, music or storytelling.

Explore how these documented experiences can be integrated into future
Christian educational programs.



​
Christian Integration Proposals: Solicit proposals from significant
others on how Mātauranga Māori principles can be further integrated into
Christian education.

Assess the viability and potential impact of these proposals.

Future Collaboration and Engagement

Community Involvement and Collaboration: Measure the level of
Whānau/community involvement and collaboration resulting from the
Marae visit.

Assess the impact on community relationships and potential for ongoing
engagement.

​
Requests for Further Cultural and Christian Activities: Evaluate
the number of requests for additional cultural and Christian activities
following the Marae visit.

Assess the interest and enthusiasm for continued cross-cultural
experiences.

By systematically measuring these indicators, we can gauge the success
of the Marae visit/overnight stay in achieving our strategic goals, ensuring
a meaningful integration of Mātauranga Māori principles within the context
of Christian education at NCA.

Embedding RBL: Prioritising
the development of positive
relationships between our
students and our teachers,
creating a supportive and inclusive
christian learning community.

NCA Staff PGC Interpersonal Connections

Collaborative Learning: Emphasising group activities, projects, and
discussions that encourage students to work together, fostering teamwork
and a sense of shared responsibility for learning.

​



Open Communication: Creating a learning environment that
encourages open and effective communication between students and
teachers, allowing for the exchange of ideas, feedback, and questions.

​
Personalised Learning: Recognising and respecting individual
differences, tailoring educational approaches to accommodate diverse
learning styles, needs, and preferences.

Mentorship: Implementing mentorship programs or peer-to-peer support
systems where appropriate to enhance learning experiences through
guidance and shared knowledge.

​
Empathy and Emotional Intelligence: Integrating emotional
intelligence into the learning process, acknowledging and addressing the
emotional well-being of students, and promoting empathy in and outside
our classrooms.

​
Positive Classroom Culture: Establishing a positive and inclusive
classroom culture that values and celebrates diversity, creating a safe and
welcoming space for all learners.

​
Holistic Development: Acknowledging that learning goes beyond
academic achievements, emphasising the importance of holistic
development that includes social, emotional, and ethical aspects.

By incorporating these elements, a relationship-based learning profile
seeks to create an environment where meaningful connections and
supportive interactions contribute to a more enriching and effective
educational experience for all our learners.

Matariki: Matariki focuses on
the importance of the stories that
contribute to collective and diverse
identities. It explores the
importance of our community

NCA Staff Culture and Collective Identity

Respect for Diversity: Christianity emphasises the value of respecting
and appreciating diverse cultures. Celebrating Matariki provides an
opportunity for Christians to honour and understand Māori culture as part
of embracing diversity.



practices, heritage, traditions,
knowledge, and values.

Matariki, the Māori New Year,
holds cultural significance in New
Zealand, celebrating the rising of
the Pleiades star cluster and
marking the start of a new year for
the Māori people. While Matariki is
rooted in indigenous Māori culture,
there can be meaningful
connections between Matariki and
Christianity, particularly within the
context of Christian education in
New Zealand.

Engaging with the local Māori community and seeking their feedback on
our efforts to integrate Matariki celebrations, can be insightful and can
provide valuable perspectives on the impact and appropriateness of
cultural integration into NCA.

Celebrating Creation: Both Matariki and Christianity emphasise
themes of creation and renewal. Matariki celebrates the renewal of life and
the natural world, while Christianity acknowledges God as the creator of
the universe and emphasises themes of redemption and new life.

Feedback and Dialogue: Create opportunities for open dialogue and
feedback sessions among students, teachers, parents, and community
members regarding Matariki celebrations and cultural integration efforts.
Use feedback to inform future initiatives and improvements.

Spiritual Reflection: Matariki encourages spiritual reflection and
connection with the natural world. Similarly, Christianity promotes practices
of prayer, reflection, and spiritual renewal, providing an opportunity for
individuals to deepen their relationship with God and their understanding
of creation.

Spiritual Journals or Reflection Essays: Request students to
maintain spiritual journals or write reflection essays on their experiences
during Matariki celebrations. Assess their ability to connect spiritual
reflections with both Māori cultural elements and Christian beliefs.

Cultural Integration: In Christian education, Matariki can be integrated
into the curriculum as a way to honour and respect indigenous Māori
culture. By learning about Matariki, students can gain a deeper
appreciation for Māori traditions and values, fostering cross-cultural
understanding and respect.

Evaluate educational materials used during Matariki celebrations to ensure
they promote accurate and respectful representations of Māori culture.
Check for alignment with Christian values and integration into the broader
curriculum.



Unity and Community: Matariki celebrations often involve gatherings
of family and community members, emphasising the importance of unity
and connection. In Christianity, community and fellowship are central
themes, with believers coming together to support and encourage one
another in their faith journey.

Involve the wider school community in Matariki celebrations and cultural
activities. Assess participation levels, feedback, and the sense of unity and
inclusivity experienced by our school community members.

Values Alignment: Many of the values emphasised in Māori culture,
such as respect for the land, whānau (family), and community, align with
Christian principles of stewardship, love, and unity. By celebrating Matariki,
we, as NCA, can reinforce these shared values and promote a sense of
harmony and inclusivity in love.

Observations, Surveys and Questionnaires: Observe classroom
activities, discussions, and interactions during Matariki celebrations and
throughout the curriculum to assess how well cultural integration, spiritual
reflection, and values alignment are being implemented and embraced.

Develop surveys for students, parents, and staff to gauge their
understanding of and respect for Māori culture, as well as the perceived
impact of Matariki celebrations on cultural appreciation and diversity.

Overall, while Matariki and Christianity are rooted in distinct cultural and
religious traditions, there are meaningful connections that can be explored
within the context of Christian education. By integrating Matariki
celebrations into our curriculum and acknowledging the cultural
significance of the Māori New Year, we, as NCA, can promote
cross-cultural understanding, respect, and unity among our multicultural
students and communities.

Mid Term Progress:



End of Year Progress:

2025 Next Steps:

Overview Term by Term
2024 - 2025

Term 1 Term 2 Term 3 Term 4

Kapahaka: Seamlessly
weaving indigenous
language and traditions with
Christian principles and
beliefs through Karakia,
Waiata, and Haka.

Regular feedback sessions involving local Kaumatua, Cultural Advisors, and Whānau, utilising structured forms or
interviews, are conducted to assess students' strengths and areas for improvement.

Monitor students' attendance and participation during cultural events and practices, as consistent involvement and
active engagement may reflect their commitment and progress.

Conduct periodic performance reviews, evaluating the application of feedback and improvements in live performances
over time through methods such as video analysis, peer reviews, and expert evaluations.

Performance Reviews: Conduct regular performance reviews, including co-constructive evaluations with tutors,
Kaumatua, Cultural Advisors, and Whānau. Look for improvements in technical skills, stage presence, and overall
performance quality over each term.

In-Class tutoring: of
Karakia, Waiata and
Haka-Pōwhiri on a weekly
basis

Maintain term-wise attendance records, comparing initial and final student numbers to gauge consistent attendance as a
positive indicator of engagement and commitment.

Implement a system for assessing respectful listening, genuine interest, and active engagement during sessions,
utilising methods such as regular check-ins, brief reflections, or interactive techniques to measure participation levels.

Collect feedback from students on their perception of the learning environment and engagement levels, providing
insights into teaching effectiveness and overall satisfaction.



Develop skills checklists outlining expected developments over each term, periodically assessing students against these
checklists to measure progress and identify areas for improvement.

Evaluate the frequency and consistency of students' journal entries throughout the term, as regular and thoughtful
reflections can indicate a high level of engagement and self-awareness.

Develop localised
curriculum: As part of the
Enviro-Schools approach in
regards to ecology, history,
culture and community, we
are able to honour tangata
whenua and their
relationship to the land. We
do this by embracing and
enhancing Māra (Garden)
Kai Experiences.

Encourage participants to maintain reflective learning journals

Track attendance and participation

Measure biodiversity and health of the garden ecosystem

Emphasise school community involvement in garden creation

Evaluate the integration of traditional Māori symbols, art, or artefacts and Christian symbols, stories, or biblical
narratives within the garden design

Measure waste reduction through composting and recycling initiatives

Evaluate the nutritional benefits of garden produce for the community

Assess the participation and impact of the garden in cultural events, festivals, and gatherings

Gauge the level of school and community ownership and commitment to maintaining and expanding the garden in the
future

Matariki: Matariki focuses
on the importance of the
stories that contribute to
collective and diverse
identities. It explores the
importance of our
community practices,

Make sure that we are celebrating Matariki at NCA where diversity is appreciated, aligns with our Special Character and
Christian values and that we gather insightful feedback from our local Māori community.

Spiritual reflection during Matariki, integrated into our curriculum, must align with our Special Character and our Christian
principles of creation and renewal, promoting cross-cultural understanding and respect.



heritage, traditions,
knowledge, and values.

Matariki, the Māori New
Year, holds cultural
significance in New Zealand,
celebrating the rising of the
Pleiades star cluster and
marking the start of a new
year for the Māori people.
While Matariki is rooted in
indigenous Māori culture,
there can be meaningful
connections between
Matariki and Christianity,
particularly within the
context of Christian
education in New Zealand.

Assessing students' ability to connect spiritual reflections with Māori culture and Christian beliefs through journals
reinforces our shared values and cultural understanding within the curriculum.

Involving the wider school community in Matariki celebrations assesses participation, feedback, and unity, connecting
Māori cultural values with Christian themes of community and fellowship.

Mid Yr Review

End of Yr Plan



NELSON CHRISTIAN ACADEMY
Kiwisport / Statement of Compliance with Employment Policy

For the year ended 31 December 2023

Kiwisport is a Government funding initiative to support students participation in organised sport.  

Statement of Compliance with Employment Policy 

For the year ended 31 December 2023 the Nelson Christian Academy School Board: 

- Meets all Equal Employment Opportunities requirements. 

- Has developed and implemented personnel polices, within policy and procedural frameworks to ensure the fair 

and proper treatment of employees in all aspect of their employment 

- Has reviewed its compliance against both its personnel policy and procedures and can report that it meets all 

requirements and identified best practice.

- Is a good employer an complies with the conditions contained in the employment contract of all staff employed by 

the Board. 

- Ensures all employees and applicants for employments are treated according to their skills, qualifications and 

abilities, without bias or discrimination.

In 2023 the School received total Kiwisport funding of $3,999 (2022: $3,382). The funding has been used to 

contribute to the costs of administration for both internal and inter school sports, as well as out of school sports 

teams.

1. Our sports administrator arranged for external providers to come in- these included Rugby with one of the 

Tasman Makos, basketball with the Nelson Giants, tennis lessons, and the bikes in schools programme.

2. All our children had 2 weeks of swimming lessons at the Richmond Aquatic Centre.

3. We had swimming sports and cross country events at school and then some of our children participated        

in inter-school events.

4. Our administrator arranged and organised teams to participate in a wide range of after school sports 

including rippa, hockey, mini-ball, basketball, T-Ball, softball, touch and volleyball. Additionally this included 

organising equipment & uniform and communicating the weekly draws and any cancellations.
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